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CHAPTER I 
INTRODUCTION 
The changing world has brought to light some of 
the changes in our society. Our schools have become 
one of the integral parts of helping our youngsters 
meet these changese In both the rural and urban 
schools, the school curriculum has expanded as young-
sters are enco~~~ged to become more self-directive; 
guidance has become that essential part of this new 
expansion in the curriculum. A curriculum that 1r1ill 
help the child to meet his personal and social goals as 
well as his educational and vocational goals is its ob-
jective. These goals can be met through a program 
that emphasizes the needs of the individual. These 
needs are expressed in the many phases of a guidance 
program which should also be an ef'fective program that 
will help the student to become aware of its benefits 
for him. This study theref'ore 1r1ill attempt to sho~r1 
whether or not the student has become aware of these 
benefits through his guidance program. 
Statement of' the problem.-- The purpose of this 
study is to evaluate the high school guidance program 
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through the. me.di um of pup'il~respons e tro a questionnaire .• 
The questionnaire consists of specific questions for· 
freshmen and for senior students-; it will reflect their 
opinions of the effectiveness of the guidance program 
and will indicate the student~ts a\<Tareness; of his need 
for guidance, and of the services available. This 
study vlill also endeavor to examine the follmling pro-
blems: 
1. To sho\·T some ei'fecti ve practices: of 
guidance in some high schools: in Nevr 
Jersey .. 
2. To compare similarities of response of 
freshmen and. s.enior. high school stu• 
dents to the guidance activities. 
3. To determine whether guidance activ-
ities; were effective enough to meet: 
the needs of the pupils. 
Justific.ation of ·the· problem~-- The core of the 
guidance program is the s-tudent. A program that will 
me.et: the needs of the student v-lill assist him in l earn-
ing to unders-tand himself and others. Jones y s:ays, 
This. c-an be. done, in general, through (1) 
information that. he · is: helped to se.cure; 
(2) habits, techniques.,. at.tit.udes, ideals, 
and interests that~ he is helped to develop, 
and (3) vlise counsel , by which direct as-
sistance is given him to make the choices. 
1 Arthur Jones, Problems of Guidance, Netv York, 
HcGraw Hill Book Co. , 195'1, p.91. 
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adjustments:, and interpretations-•. 
Eesides these three poi nts, it is necessary to 
consider the importance of the student ' s i deas· in pl an-
n i ng and evaluating the pro gram. Youth ' s evaluation can 
ba an effective one in creating a feeling of belonging 
to the group ., Studies point out that youth is m-mre 
of g1.lidance but he is not getting the full benefit 
o.f the program. Bm-Jl-cs 1/ states, 
Esteem and respect for teacher an d pupils· are 
on the increase as students share in the 
responsibility of the year 1 s \vork . 
Definitions of terms ~ -- The term " guidance program11 
can be interpreted a s that service \rihich w'ill include 
(1) a counseling service ,_ (2) the individual inventory , 
(3) t he information service,. (Lt- ) the plac ement service 
and ( 5) the f ollmrl- Up service . The program tha t cov-
ers these points helps the student to discover hi mself 
and his problem,_ and to meet his needs .• 
The term ucounselor" 't•Till be interpreted as that 
person concerned uith helping the student to make his 
choices, 1·.rith selecting educational opportunities, 1·Ti th 
plac ement and 1:Ti th follovi- up . 
1 P . Banks , "Teaching Pr actices: Teachers .Ask the Pu-
pils ", Clearing House , Vol 75; 3L1--9 pp, September l950 . 
CHAPTER II 
REVIEW OF RESEARCH 
The comrnon practice of accepting educational pro-
cedure at face value may be ac ceptable, but it does 
not really s_-hou the effectiveness of the program. This 
chapter \.vill attempt to discuss. -v;hy the gui dance pro-
gram needs to be eva luated in order to shm·J its· effec-
tiveness. 
Definitions of evaluation.-- There· are many dif-
ferent meani ngs to the word 11ev.aluation 11 1.vhich should 
be cla r ified before discussing the problem.. Jm at-
tempt \vill be made to describe s.ome of the character~ 
istics of evaluation. For example : 
Evaluation includes establishi ng certain cri-
teria or standards. of behavior and then meas-
uring actual performanc e a gainst those cri teria . II 
Evaluation has f our dimensions, (a) criteria 
for evaluation , (b) general design or method 
f or evaluation, ('c) sources. of data and (d) 
specific techni ques in collecting . Y 
l c. Gilbert Wrenn & Hillis E. Dugan , Guidance P"~"oc·e­
dures. in ?gh School , 1-'dnneapolis, The Uni vel"Si ty 
Press, 19 o, 59 PP• 
2. Ed1vard Roeber, Glenn Smith, Clifford Ericks on, Or-
ganization and Adninistration of Guidanc e Services., 
Nevr York , tic Gravl Hill, 1955, 262 PP • 
Educators are aware of the necessity of evalua-
tion, but the criteria used is useless in evaluating 
the whole process of the guidance program. 
The need for evaluation.-- In his article, "Some 
Guidance Needs for High School Seniors," Brother Juli-
asll s:tates, 
Constant evaluation of a guidance program 
is necessary in order that inhibiting factors 
may be discovered and removed on the one hand, 
while hidden factors of which administration 
are not aware and which serve to strengthen 
the program may be brought to light and may be 
included wherever possible L~ organized phase 
of guidance. 
Difficult as this may seem, guidance must face the 
process of constant evaluation if it is to sustain its 
place in education. In any field that is dealing with 
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human destinies, nothing should be taken for granted. 
Evaluation is essential if a guidance program is to show 
that it is worthy of existence. 
The literature written on guidance procedures 
points out the need for constant evaluation. 
from SeippY 
To quote 
1 Brother Ju1ias, F. s. c., "Some Guidance Needs of 
High School Seniors," Personnel and Guidance Journal 
XXXII, April 1954, pp. 460-463. ---
2 Emma Seipp , A Study of One Hundred Clients of the 
Adjustment Ser vice, New York; American Association 
for Adult Educa t ion, 1935 , Forward . 
Guidance has now reached the stage where it 
must state frankly the task of making a more 
objective and quantitative appraisal of its 
work. 
Orato1/ further states, 
A comprehensive program of evaluation should 
give evidence not merely of the amount of 
information acquired by the pupil but of the 
degree to which all the objectives of the 
school program are being realized. 
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~Jaluation is a cooperative part of learning , and 
its strengths and weaknesses should be recognized. It 
is necessary to look at the program in an objecti"'Te as 
well as in a critical way. As Williamson and Hahn£! 
state, 
If he (the administrator) is to avoid a 
complacent satisfaction based upon his 
own hunches and feelings, much effort 
must be made to study personnel work in 
an objective and critical manner. 
If school administrators are concerned with the 
needs and capacities of the child in the classroom, 
what problems are being adjusted and to what extent, 
they wil l need some way to judge the effectiveness of 
their curriculum. This process will have to be a con-
tinuous one and the criteria to be used must be set up 
1 Pedro Orato, "Evaluating Evaluation," Journal of 
Educational Research 33 , May 1940, pp. 641-643. 
2 E. G. Williamson & M. E. Hahn , Introduction to High 
School Counseling , New York, McGraw Hill Book Com-
pany Inc. 1940, 263 pp. 
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be~ore the effectiveness of a program can be evaluated . 
Wrenn1/ states, 
The most valid criteria o~ the e~~ectiveness 
of a guidance procedure consists of ~unda­
mental changes in student behavior, such as 
improved vocational choices, increased or 
balanced social participations , increased 
ability to make their own decisions. 
\rnether or not these broad concepts are the best 
criteria depends upon the extent to which each specific 
criterion brings a desirable change to the individual. 
No single criterion alone can assure validity of eval-
uation 1 but somewhere a balance can, and must , be ~ound 
that will bring effective results . 
Ef~ectiveness of student evaluations.-- One ob-
vious evaluation of a guidance program is the critical 
reaction o~ the student . He should be given a feeling 
of participating in the planning part of the program. 
As Orata§/ states , 
The pupils, themselves , can aid materially in 
making the appraisal of their o~~ progress if 
they are made to realize the signific~nce o~ 
evaluation for them and are encouraged to make 
1 c. Gilbert Wrenn & ~~.rillis E. Dugan, Guidance Proce-
dures in High School , Minneapolis , The University 
of Minnesota Press , 1950 , 60 pp . 
2 Pedro Orato, "Evaluating Evaluation," .Journal o~ Ed-
ucational Research 33 , May 1940 , p . 643 . 
self appraisals and if properly managed and 
motivated, an evaluation program of the kind 
suggested can be organized without putting an 
undue burden upon the teachers or the pupils. 
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~lliile there are many weaknesses in student evalua-
tions, the information secured from the student can be 
useful in determining his own understanding of the pro-
gram. We find there have been a few studies which 
show further their points of view. 
Robert Colel/ attempted to evaluate the guidance 
services of the Boy ' s Club of Worcester, Massachusetts. 
He used the two-group control method with one hundred 
boys who had guidance as an elective subject and one 
hundred boys without guidance. He took boys with the 
same social, economical and grade status background and 
did a follow-up study of achievement and opinion over a 
period of six years. The results showed that the boys 
with the guidance service were more satisfied and had 
changed their jobs less frequently than the boys without 
guidance .. This study helped to show the effectiveness 
of a student's opinion in the occupational aspect of 
guidance. 
A questionnaire consisting of sixty one items of 
1 Robert Cole, "Evaluating a Boy ' s Club Guidance Pro-
gram, Occupations XVIII , May 1939, pp . 705-708. 
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personal information to fifty college freshmen was ad-
ministered by Bain.11 The same test was given two and 
one half months later. The p1~po se was to meas~e the 
stability of questionnaire responses . The results 
showed that 70fo of the 3 , 050 items had been changed. 
The girls showed considerably greater stability of re-
sponse than the boys. The whole group showed greater 
stability on the factor personal data than on the fact -
ual family data and the subjective personal data . Be-
sides showing little evidence of stability in the ques-
tionnaire, it raised questions as well as suggestions 
which would help for further research. 
Moser~ evaluat ed his guidance program by means of 
a student check list to all graduating seniors . The 
questionnaire evaluated the (1) availability of the 
guidance functions when the student attended the high 
school , (2) extent of the guidance services and (3) 
staff who gave the most assistance . The results 
showed that the school was far from meeting the stand~ 
1 Read Bain, 11 Stability in Questionnaire Response , " 
American Journal of Sociology , XXXVIII , November 
1931, pp . 445-453. 
2 w. E. Moser, Evaluation of a Guidance Program by 
means of a Student ' s Check List , " Journal of Educa-
tional Research 42 , April 1949 , pp . 609-617 . 
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ards o~ an adequate guidance program. The evaluation 
helped the school sta~~ to develop a more adequate pro-
gram. 
Durnal111 explored the area which ranged ~rom the 
value and length o~ the orientation program to the at-
titudes o~ students on male versus ~emale counselors. 
The questionna ire consisted o~ eighteen ~ormulated 
questions which were ~ollowed by a request ~or reasons 
supporting the statement and, if possible, an example 
o~ the viewpoint. The results implied that the pro-
gram was not meeting the needs o~ the student. Coun-
selo:rs were interpreting test results as truthfully as 
they could; most students favored counselors ~rom their 
~ield specialty as opposed to a general counselor , and 
some of the students felt that the counselor was talking 
to him as a child. As a result o~ the student reaction , 
the in-service training program in the school was 
changed to emphasize the need o~ the individual student. 
McGrathll attempted to measure the success of 
1 E. J'. Durnall, J'r., "Students Scrutinize a Guidance 
Program," Personnel and Guidance, XXXI, December 
1952, pp. 187-188 
2 Ellen G. McGrath, _ a l uation of Educational Guidance 
Program in the Weeks J'~~ior High School, Newton, 
Massachusetts , Unpublished Master's thesis, Boston 
University, School of Education , 1943. 
educational guidance through a study of the success of 
guided pupils in the senior high school programs . A 
normative survey through doc~unentary study showed that 
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85 per cent of the pupils that were promoted during the 
three years studied succeeded in the high school cur-
riculum selected. The casual comparative method dem-
onstrated that 91 per cent of the pupils whose currie-
ulum was approved by the ninth grade teacher were sue-
cessful in high school and 74 per cent of those whose 
curriculum was not approved were not successful. Al-
though this evaluation was not the student ' s appraisal 
of the success of the program, it was evident that 
pupils and teachers were succes sful, by working togeth-
er, in planning educational goals in high schools . 
Bryan1/ emphasizes personality conditioning and 
states, 
Pupils do judge their teachers regardless of 
the attitude of teachers and administrators . 
These "ratings" take the form of oral com-
ments. Such comments are a factor in form-
ing the reputation of teachers . 
His own instrument, a rating scale with eleven 
1 Roy Bryan, "Pupil Rating of Secondary School Teach-
ers," Teachers College, Columbia Contributions to 
Education, Number 709 , New York City: Bureau of 
Publications, Teachers College, Columbia University , 
1939, p. 3. 
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question-items , gives the pupils a chance to rate each 
or their teachers on a five - step scale in several sig-
niricant aspects or the instruction process , as well as 
indicating their own attitudes in matters that compe-
tent judges thought had weight in determining pupil 
judgments . 
The foregoing studies give evidence that student 
appraisals are usefUl in determining the effectiveness 
of a guidance program. Although student responses are 
not always consistent , the opinion of the student is a 
criterion to be considered for effective evaluation. 
SL~ry . -- In summarizing the information in this 
chapter , it was noted that its threefold purpose was: 
(1) to define the term "evaluation," (2) to state the 
existing needs for evaluation and (3) to cite the er-
rectiveness of student evaluation. 
The characteristics of the term "evaluation .. were 
described. The results of a survey for the purpose of 
deciding definitions of the term were given. 
The following conclusions were gathered in stating 
the need for evaluation: 
1 . to remove inhibiting factors in order 
to discover new strengths . 
2. to f ind objectives in the high school 
program which meet the needs of the 
student. 
3. to define the problems of adjustment 
and the possible solution. 
The chapter concluded with specific studies that 
ci t e the effectiveness of student evaluations in dif-
f erent areas of the guidance program. 
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CHAPTER III 
PROCEDURE 
Construction.-- For the purpose of studying 
freshmen and senior responses to questions pertaining 
to their guidance program, tvTO questionnaires were con-
structed. The questions were based upon the reactions 
from students to the guidance program. The freshman 
questionnaire contained eleven items pertaining to the 
or ientation, counseling and group guidance services. 
The senior questionnaire contained fourteen items per-
taining to the vocational, counseling and group gui-
dance services. The questionnaires may be found in 
the Appendix. 
Selection of cases.-- Schools "l.vere chosen which 
were representative of Central New Jersey. The schools 
represented in this study were also chosen for the sim-
ilarities in the application of guidance services. 
Table I shows the school population and the number 
of part time and full time counselors. 
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TABLE I SCHOOL POPULATION AND THE N~ffiER OF FULL 
TIME AND PART TIME COUNSELORS 
Full time Part time 
School Enrollment Counselors Counselors 
Princeton 1047 2 8 
Bound Brook 1108 2 1 
Somerville 1250 3 
Perth Amboy 1292 1 4 
Trenton 2400 1 9 
'··! 
i 
Each school represented has had a guidance program 
for at least six years. It is also noted that all but 
one school has more part time counselors than full time 
counselors which is another factor in selecting the 
schools. 
How administered.-- The five high schools mentioned 
above chose the home room period as the best time for 
administering the questionnaires. Each high school 
administered the questionnaires to one group of fresh-
men and to one group of seniors . Students were in-
structed to respond in their own words and not to sign 
their names to the papers. The questionnaires were 
administered to a total of two hundred and fifty stu-
dents, a representation of all courses offered in the 
school . 
CHAPTER IV 
ANALYSIS AND INTERPRETATION OF DATA 
The problem of this study is to evaluate the high 
school guidance program through the medium of pupil r e-
sponses to a questionnaire . 
The data will be analyzed under the following 
topics or areas: 
A. Freshmen Responses 
1. The effectiveness of the orientation 
program. 
2. The role of guidance personnel. 
3 . The effectiveness of the guidance 
services in helping students ad-
just to new situations . 
4. The role of guidance in the home room. 
B. Senior Responses 
1 . The effectiveness of the vocational 
guidance program. 
2. The effectiveness of guidance prac-
tices in counseling students. 
3. The role of guidance in the senior 
home room. 
Orientation.-- The orientation program for fresh-
men is an important phase of the guidance program. Op-
portunity to become acquainted with their new school 
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is important to the new student. Table II shows re-
sponses to questions pertaining to the orientation pro-
gram. 
TABLE II Nill~ER AND PERCENTAGES OF FRES~lliN RESPONSES 
PERTAINING TO THE ORIENTATION PROGRAM. 
Questions 
(1) 
Were you given 
an opportunity 
Yes 
(2) 
to visit your 87 
school before 
you entered in 
September? 
Did you have 
a special pro-
gram to help 
you to become 89 
acquainted with 
the faculty o:f 
your high school? 
Per 
Cent No 
(3) (4) 
69.6 38 
71.2 42 
Per 
Cent 
(5) 
30.4 
Unde-
cided 
(6) 
4 
Per 
Cent 
(7) 
3 . 2 
Table II indicates that the largest per cent of 
the students were given an opportunity to become ac-
quainted with the new school before entering . This 
was indicated from most of the negative responses which 
said that these students were transferred from another 
high school, or were attending classes in the same 
19 
building .. The use of a handbook was also mentioned by 
many of the students. 
Role of the guidance personnel.-- This is also an 
important factor in the orientation of new students. 
Table III which follows shows the responses to ques-
tions which pertain to guidance personnel and the ori-
entation program, 
TABLE III N~ffiERS AND PERCENTAGES OF FRESHMEN RESPONSES 
SHOWING AWARENESS OF GUIDANCE PERSONNEL RE-
SPONSIBLE FOR THE ORIENTATION PROGRAM 
Questions Counselor Principal Teacher Student 
= No. = ~ No. : No. % No. ~ 
= ~(l~)~--~~~(~2~)-~=~~~~(3~)~==---~(r.4~)~~~,~5~)~-
How many ex-
plained to 
you the 63 
types of 
courses 
offered? 
HovJ many 
helped you 
to become 
acquainted 28 
with the 
routine of 
the school? 
50.4 
22.4 
51 40.8 3 2.40 1 . 80 
2 1.60 29 23 .20 35 20 . 80 
Table III shows evidence of an av1areness of the 
role of the counselor . Responses indicated a close 
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relationship between the counselor and principal in help-
ing the students to become acquainted with the courses 
off ered in the high school. The counselor and teach-
ers were indicated as important in orientating new stu-
dents. It wa s evident that upper class students were 
a l so responsible in helping new students to become ac-
quainted in, and also vrith, the new school. · 
Counseling service.-- The counseling service for 
freshmen helps the student to adjust himself to the 
school situation as well as to his own personal adjust .. 
ment. Responses to questions pertaining to the coun-
seli ng service varied. Table IV shows these responses 
to questions pertaining to the counseling to school 
situations. 
Table IV foll01rrs on the next page. 
TABLE IV NUMBERS AND PERCENTAGES OF FRESHiviEN RESPONSES TO QUESTIONS CONCERNING -
COUNSELING IN SCHOOL SITUATIONS 
Questions Counselor Principal Teacher Parents 
No. fa _ NQ_. _ _ fa___ _ _ _ _ }Jo_L _ 't__ ___ No . _fa. 
(1) (2) . - .... - - -:-ll) . ~=--==-- - .. -_jA) ______ - _ __ ----.(5) 
\ifuo helped you 
set up your 
present schedule 58 46 . 4 8 6 . 5 19 15.8 31 24. 8 
of subjects? 
1rl i th whom would 
you talk about 
changing to an- 81 64.8 39 31. 2 2 1 . 6 1 .80 
other course? 
With whom would 
you talk about 
evaluating your 81 64 . 8 24 19 . 20 24 19 . 20 17 13. 6 
work and plan-
ning your 
schedule for 
next year? 
-
ro 
,.._, 
22 
Table IV indicates that although the respondents 
were aware of the counselor ' s role , the parents were 
also helpful to students with problems pertaining to 
school situations. Students also found the principal 
and teacher equally helpful in planning schedules , al-
though an awareness of the counselor ' s role was ev i dent . 
The respondents indicated , in some cases , that the sub-
ject necessary for discussion with the coLmselor was 
the subject-teacher with whom discussion was necessary. 
Freshmen varied in response to questions concern-
ing personal adjustment . The subject- teacber. was often 
their advisor and the one whom the student found the 
most effective in helping them ad just to these problems . 
The following Table V shows the. ·persons helpful in ad-
justing to personal problems . 
, TABLE V NUMBERS AND PERCENTAGES OF FRESHMEN RESPONSES TO QUESTIONS 
PERTAINING TO PERSONS HELPFUL I N ADJUSTMENT PROBLEMS 
Questions Counselor Teacher Principal Student 
No. L~---- No . _ _ fo~ _ ______ NQ._ --~fo ~~NQ_!' _ _ fo [lT_=:-_--=_==---== =--(22 - ------==I3T--:::-_~=-<~J=== ________ _<3} 
With whom 
wou~d you 
talk if you 
had ques -
tions about 
some phase 
of school? 
How many have 
been the most 
helpful in 
making you 
feel "at home" 
in your high 
school? 
83 66 .4 
14 11.20 
32 25 .6 4 3 .2 4 3.20 
42 33.6 3 2.4 58 46.4 
ro 
c.N 
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Table V shows a variance in response between the 
first and second questions . Students felt that the 
counselor and teachers were able to help them with 
their school problems , but that the other students per-
sonally helped them to find that feeling of security in 
the school . 
The problems among the freshmen were seemingly 
common during the first year . Table VI shows the re-
sponse.s to these outstanding problems . 
TABLE VI NUMBERS AND PERCENTAGES OF FRESHMEN RE-
SPONSES TO PROBLEMS DURING THE FIRST YEAR 
Problem Number Per Cent 
(1) (2) (3) 
None 37 29 . 6 
Subject Difficulty 35 28. 
Study Habits 16 12 . 8 
Size of School 9 7 . 20 
Changing Classes 8 6 . 4 
It is evident that freshmen f ound subject- diffi-
culty an adjustment problem during the first year . 
Too, it was indicated by the r e spondents that other 
problems of adjustment were caused by their transfer-
ence into a new school . 
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Group guidance.-- The home room period in each 
school was found to be a short one. In some instances, 
teachers were using the period for orientation or dis-
cussion of a problem pertaining to the school . Table 
VII shows responses to the role of guidance in the 
home room. 
TABLE VII NUMBERS AND PERCENTAGES OF FRESHMEN 
RESPONSES TO THE HO~lli ROOM PERIOD 
Question 
(1) 
Is your 
room an 
l)activity 
period or 
a 2) study 
period? 
Activity 
Period 
No. $ 
(2) 
39 31.2 
Study Nei- No Re-
Period Both ther sponse 
No. $ No. $ No . 2k No . % 
(3) (4) (5) (6) 
25 20. 49 39.2 5 4.0 7 5.6 
It is apparent from Table VII that the home room 
period was used for both an activity period and study 
period. From this response, it was evident that some 
experience in group guidance could be found in the 
home room. 
The responses hy the freshmen show so_me evidence 
of their awareness to guidance. However, there are 
certain limitations to this study which will be discussed in a later chapter. 
Vocational guidance . ~ - The vocational guidance program is important to the 
senior in high school. The student is given an opportunity to gather the inform-
ation needed for the future . Although the program varied in each school, the 
responses by the students show some evidence of their awareness of the help the 
school is giving them. Table VIII shows the students ' responses to questions 
concerning the responsibility of personnel in giving occupational help . 
TABLE VIII NUMBER AND PERCENTAGES OF SENIOR RESPONSES SHOWING PERSONNEL 
RESPONSIBILITY FOR OCCUPATIONAL HELP 
Questions 
Coun-
selor 
Prin-
cipal 
Teach-
er 
Par-
ent 
Employ-
er 
No . r--~No-~ ~ No . ~· _No~ T_- -- No . --~ 
(1) ( 2) ( 3 ) ( 4) • nd(5) n • • • (6) 
With whom 
would you 
talk: 
1\.) 
(}'\ 
Questions 
TABLE VIII(continued) 
NtThffiER AND PERCENTAGES OF SENIOR RESPONSES SHOWING PER-
SONNEL RESPONSIBILITY FOR OCCUPATIONAL HELP 
Coun-
selor 
Prin-
cipal 
Teach-
er 
Par-
ent 
Employ-
er 
No . ~ No. fa __ No ._ $;=~-- N"~-~---N-=-o-"'.--~-----"fo"---- --
(1) • (2) • -- (3)_ - -u -~~ (4) (5 ) •- • -- - T6) 
1 . For in-
formation 
about re-
quirements? 
2. Courses 
in training 
for future 
\vork? 
3. Visi ting a 
place of bus-
iness? 
4. About ob-
taining part 
time vwrk? 
112 95.73 
106 90 . 59 2 1 .71 
81 69 . 23 4 3 . 41 
100 85 . 47 2 1 .71 
5 4.27 
1 . 85 
8 6 . 84 3 2 . 39 15 12 ,. 82 
4 3 . 4 5 4.27 
1\.) 
~ 
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It is evident from Table VIII that the largest per 
cent of students found the com1selor helpful in secur-
ing occupational information. Respondents indicated 
an awareness of other personnel from whom additional 
information could be obtained. 
Occupational information obtained from courses and 
activities in the school varied with each school , but 
the responses from the students showed that seniors 
were given an effective orientation to vocational gui-
dance . Table IX shows the personal opinion of students 
toward acquaintance to vocational planning. 
TABLE IX NUMBERS AND PERCENTAGES OF RESPONSES TO 
VOCATIONAL PLANNING 
Per Per Unde-
Question Yes Cent No Cent cided 
(1) (2) (3) (4) (5) (6) 
Does your 
school offer 
courses that 
will acquaint 105 89 . 82 10 8 . 55 2 
you with the 
different 
types of 
occupations? 
Do you have 
special pro-
grams to help 
you towards the 79 67 . 52 37 31. 61 l 
career in 1.vhich 
you are interested? 
Per 
Cent 
(7) 
1.71 
. 85 
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Table IX shows that the largest per cent of the 
students were aware of the courses and activities which 
the school offered in the orientation of vocational 
guidance . It was indicated by the negative responses 
that non-professional occupations were not a part of 
the vocational guidance programs . 
Courses helpful in the student ' s preparation for 
future work varied with ea ch group . Table X shows the 
order in which students found these courses. 
TABLE X NUMBERS AND PERCENTAGES OF RESPONSES TO 
COURSES FOUND HELPFUL IN PREPARING FOR 
THE F'UTURE 
Subject Number 
(1) (2) 
Sciences 27 
English 25 
Business 14 
Mathematics 13 
History 10 
Shop 9 
All 5 
Art 4 
Languages 3 
No Response 5 
Per Cent 
(3) 
23 . 08 
21.37 
11. 97 
11.11 
8 . 54 
7 . 69 
4 . 27 
3 . 33 
2 . 56 
4 . 27 
Responses listed in Table X show that the largest 
per cent of the students found the sciences and English 
the most helpful courses in preparing for the future . 
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Although a vocational choice was: not. indicated, ap-
parently the larg~st per cent of the· respondent.s: vrere 
planning on college training . 
Counseling service.--The counseling service in 
ea.ch school. varied because of the difference. of duties· 
of each counselor. The purpose of the program for 
seniors. was to help vTi th conferences· pertaining t ·o 
their courses·, pers:onal problems: and vo.cational plan-
ning . Table. 1.'1: s:hm:rs: the reS})Onses to questions c:on-
c:erning the personnel responsible for the c·ounseling of 
these problems:. 
TABLE XI l'f"lJNBERS AND PERCI:!,"''\fTAGES OF RESPONSES 
TO QUESTIONS CONCERNHJG GOtJl:TSELING 
QUESTIONS 
(1) 
vlhom. do y.ou. 
f"e.el has 
been most 
helpful in 
preparing 
you . :f.or the 
.future? 
Coun- Prin-
S'elo:r Gipal 
No. % No, d /0 
(2) (3') 
60' 5I.28 
Teach ... Par~-
er ent 
No .. % No. % 
(4) (5) 
Friend" 
No . % 
(6) 
Questions 
(1) 
TABLE XI (continued) 
NUMBERS AND PERCENTAGES OF RESPONSES 
TO QUESTIONS CONCERNING COUNSELING 
Coun- Prin- Teach- Par-
selor cipal er ent 
No. 2& No . %, No . it No . % (2) (3) (4) (5) 
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Friend 
No . it (6) 
With whom 
would you 
talk if' 
you had a 
personal 
problem? 
71 60.68 1 .85 15 12. 82 15 12 . 83 9 7 . 92 
If' you 
f'ailed a 
course , 
with whom 
would you 
talk? 
97 82.91 1 . 85 18 15 . 38 
Responses in Table XI show evidences of' students 
finding the counselor most helpf'ul in the counseling 
situation. The varied program found in each school 
evidenced itself in other responses in which the teacher , 
parent and friend were considered as helpful in discuss-
ing these problems . 
Responses to the question of personal understand-
ing through the school is found in Table XII . 
TABLE XII NUMBERS AND PERCENTAGES OF RESPONSES 
TO PERSONAL UNDERSTANDING 
Per Per Unde-
Que s tion Yes Cent No Cent cided 
(1) (2) (3) (4) (5) (6) 
Do you feel 
that your 
school has 
given you an 93 79 . 49 21 17.09 3 
opportunity 
to understand 
yourself? 
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Per 
Cent 
(7) 
2.39 
The largest per cent of the students, as pointed 
out by Table XII, found the school helpful to them per-
sonally. The seventeen per cent of the negative r e -
sponses indicated that these were from the student s 1.o1ho 
wer e new to the school . 
Group guidance. -- The group guidance program for 
the senior student was considered a part of the currie-
ulum. Each school varied with the type of program of-
fered, but seniors became acquainted viith it through 
course and activities necessary for vocational planning . 
The home room period was considered too short for ef-
fective group guidance . Table XIII shows the responses 
to the use of the home room period. 
TABLE XIII NUWffiERS AND PERCENTAGES OF RESPONSES 
TO THE USE OF THE HO~ffi ROOM PERIOD 
Question 
(1) 
Activity 
Period. 
No. ~ 
(2) 
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Study 
Period 
No. 2{ 
{3.l 
Is your home 
room period. 
an 1) activ-
ity period 
or a 2) 
38 32 .48 79 67.52 
study period? 
From Table XIII it is indicative that the home 
room period was used, for the most part, as a study 
period. It was evident, from some responses, that the 
home room period was occasionally used as a discussion 
period when the need arose, and that the students ex-
perienced some group guidance in their classrooms. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary.-- The purpose of this study has been to 
evaluate the high school guidance program through the 
medium of pupil responses to a questionnaire . The 
questionnaire consisted of specific questions for 
freshmen and for senior students which would reflect 
their opinion of the effectiveness of the guidance pro-
gram , and would indicate the student 's awareness for 
guidance and the services available. 
It was apparent , in the review of literature, that 
educators were concerned with the need for constant 
evaluation. Evaluation cannot be done after processes 
have been tried unless the existence of adequate criter-
ia has been considered. Broad concepts were stated as 
criterion to be considered , but the educators concluded 
that a desirable change in the individual was the most 
effective criterion. 
The student evaluation was considered as one im-
portant criterion for effective evaluation. Although 
many t•reak..nesses 1.vere found , the information secured in 
this type of evaluation was useful Ln determining the 
student's understanding of the program. Educators 
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also found that it gave the student a feeling of partie-
ipation in the planning of the program. Specific 
studies were cited on the effectiveness of student eval-
uations in the different areas of the guidance program. 
The schools selected for this study were repre-
sentative of Central New Jersey. Tne five schools 
were chosen for the similarities in the application of 
the guidance services. Each school administered a ques-
tionnaire to a group of freshmen and a group of seniors. 
The analysis of the data secured from the ques-
tionnaire was considered separately .under freshmen and 
under senior r esponses. The freshmen responses were 
analyzed under the guidance services or orientation, 
counseling and group guidance. The senior responses 
were analyzed under the guidance services of vocation-
al guidance, counseling and group guidance. Tables 
were used to show student responses to the questions. 
The responses showed certain evidences of the student's 
awareness of the guidance program in the high school. 
Conclusions.-- Another purpose of this study 't>~as 
to analyze the student's own opinion of the guidance 
program, and their answers to the questionnaire . This, 
of course, is not the criterion by vlhich a guidance 
~')~ton Un~tt) 
School of EducatioQ 
Library .- · 
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program can be measured, but it can be a means of show-
ing the student • s a1r1areness of the program. 
It was concluded from the review of literature 
that educators are aware that a balance is needed in or-
der to find an effective way for evaluation. Although 
different types of criteria were used in the studies 
cited , it \Alas evident that certain weaknesses were found 
by the methods . It was apparent that further develop-
ment of the criterion was needed to bring the balance 
necessary in evaluation. 
The analyzed study in this thesis was of value in 
showing the effectiveness of certain services of the 
guidance program. Although the program was not clearly 
defined , it was evident that the students were aware of 
the services in the high school . 
The following conclusions can be drawn from this 
study : 
Freshmen Responses 
1 . The orientation program wa s meet-
ing some of the needs of the students . 
2. The freshmen students were not fully 
aware of all guidance personnel . 
3 . Problems of adjustment during the 
first year were at a minimum. 
/ 
Freshmen Responses (continued) 
4. Group guidance was considered 
part of the curriculum. 
5. The school situation was pleas-
ant for new students. 
Senior Responses 
1. Vocational guidance was an inte-
gral part of the curriculum. 
2. Students were aware of the guidance 
personnel. 
3. Courses and activities were appar-
ent in the orientation of vocation-
al guidance. 
4. Adjustment problems were minimized 
1~i th the help of the counseling 
service . 
5. Courses were helpful in preparing 
students for vocational choices. 
Overall Responses 
1. It was apparent that part time 
counselors were not given ample 
time for guidance services. 
2. Students were aware of the close 
relationship of the guidance per-
sonnel to the teachers and 
students. 
3. Guidance services were more ef-
fective to seniors than to 
freshmen . 
4. The program was partially meeting 
the needs of the students. 
5. The seniors were aware of the ef-
fectiveness of the guidance services. 
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i 
Limitations . - - Certain aspects of the study pre-
sented problems in analyzing the data . 
1. The questionnaire was not adequate enough 
to make a comparison of freshmen and 
senior responses . 
2. The questionnaire was not constructed in 
a way to be easily analyzed. 
3. Directions were not clearly defined. 
4. The questions were too broad to give a 
clear picture of the guidance services 
in the school . 
5. The schools should have been chosen with 
either full time counselors , or all part 
time counselors . 
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Problems for research . -- Certain problems for fur-
ther research beyond the limits of this study were found. 
1 . Studies showing the effectiveness of 
student evaluations as a criterion 
for evaluating a guidance program. 
2. A. study over a period of years show-
ing the effectiveness of vocational 
guidance . 
3. A study comparing the viewpoint of 
educators on part time or full time 
counselors. 
4. A comparison study of guidance prac-
tices over a period of ten years. 
5 . A study of evaluative criteria f or 
guidance programs . 
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QUESTIONNAIRE FOR FRESHMEN 
Directions: 
Please answer the questions by using 1) the title 
of the job the person holds in your school, 2) 
"yes" or "no", or 3) the .full title of' the course. 
Please do not use names of' people. If' necessary, 
you may use the back of' this sheet. 
1. Before enterjng high school, who visited with you 
to explain the types of courses offered? 
2. Were you given an opportunity to visit the high 
school before entering in September? 
3. V.lhen you entered high school, who helped you be-
come acquainted with the routine of' the school? 
4. \'lith whom would you talk if' you had some question 
about some phase of' school lif.'e? 
5. Did you have a special program to help you become 
acquainted with the faculty of' your high school? 
6. With whom would you talk if' you wanted to change 
f.'rom your present course you are following to 
another course? 
7. vVho helped you set up your present schedule of' 
subjects? 
8. Is your home room period 1) an activity period 
which gives you an opportunity to discuss certain 
phases of school lif'e, or 2) a study period? 
9. vihat phase of high school did you find the hardes t 
to adjust? 
10. ~lho has been the most helpful in helping you to 
feel "at home 11 in your high school? 
11. itlith whom would you talk about evaluating your 
wor k t his year and planning your schedule f.'or 
next year? 
QUESTIONNAIRE FOR SENIORS 
Directions: 
Please answer the questions with 1) either "yes 
or "no", 2) the full title of the course, or 3) 
the title of the job the person holds Ln your 
school. Please do not use names. You may use 
the back of this sheet if necessary. 
1 . Have you had the same advisor for the past four 
yea:rs? 
2. In your school, with whom would you talk to get 
information on requirements needed for colleges 
or jobs beyond high school? 
3. With whom would you talk about courses required 
in training for your future 1..,ork? 
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4 . If you wish to visit the place in which the work 
is being done in vlhich you are interested, with 
whom would you talk in order to visit this place? 
5. With whom would you talk about obtaining part 
time work? 
6 . Do you have special programs to help you become 
a .cquainted with the career in vlhich you are in-
terested? (For example: speakers, movies, etc.) 
7 . If you failed a course, with whom would you talk 
about making this up? 
B. Is your home room period an (1) activity period, 
at which time you can conduct programs helpful in 
becoming better citizens or (2) a study period? 
9. Does your school offer courses that vlill acquaint 
you with the different types of occupations? 
10. With whom would you talk if you had a personal 
problem? 
QUESTIONNAIRE FOR SENIORS (continued) 
11. What courses do you feel have been most helpful 
in preparing you for your future work? 
12. Do you feel your school has given you an oppor-
tunity to understand yourself? 
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13. Do you feel your school has prepared you to reach 
the goals toward which you are working? 
14. ~fuat person do you feel has been most helpful in 
preparing you for the future? 
